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The article deals with the topical problem of introducing the experiential methodology into the
process of teaching English at technical tertiary schools. The backgrounds of the methodology
mentioned are analyzed; the process of implementing the general and narrow professionalization into
English instruction is described. General English professionalization aims at simultaneous combination
of several elements of teaching, which are taught separately under the current curriculum and also have
separate time allocation. These components include the improvement of general English competence, as
well as general and narrow professionalization of English instruction. The authors describe the stages of
efficiency testing of experiential ESP instruction using the new textbook “Professional Basics”. The
study is suggested to be organized on the basis of the aspected approach, which stresses the necessity in
studying such components as subject, sociolinguistic, linguistic, psychological and communicative
aspects. The factual results of the experiment and estimation of the proposed methodology efficiency
are given. It is stated that the textbook and the methodology proved their high efficacy in learning
outcomes — all groups showed the general increase in all types of communicative activities. The
outcomes of the questionnaires completed by the students after the experimental study under the
proposed methodology are also presented.
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Introduction. Nowadays all technical tertiary schools of Ukraine operate under
curriculum which presupposes English for Specific Purposes instruction to students
majoring in different fields of study, including System Analysis. This demand is set by
current official documents (Bucharest Communiqué, English for Specific Purposes
National Curriculum for Universities) as well as the Common European Framework of
Reference for Languages, and a number of universities curricula in act [1]. The
problem of professionally oriented English instruction at tertiary schools for many
years has been in the scope of the researches of both Ukrainian (O. Bigych,
N. Borysko, S. Nikolayeva, O. Tarnopolsky) and foreign scientists (J. Crandal,
M. Wesche, N. Cloud, J. Cummins, R.K. Johnson, M. Swain etc).

Usually the above mentioned programs propose the widespread among
Ukrainian universities scheme of ESP acquisition, which aims at forming
communicative competence in General English during the first two years of study.
Only after that, during the third year of study, the students move on to learning
professionally oriented English, under general and narrow specialization.

Nevertheless, such approach is not always effective, especially when it comes
to students who enter the university with already well-developed General English
communicative competence. Such students feel no need to learn General English
further, but strive to develop professionally oriented English competence right from
the first year of study at tertiary schools. Thus, of particular interest and topicality
nowadays are the researches and the developments of new methodologies which
could propose a well-balanced and grounded combination of teaching both General
English and ESP from the first year of study.
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The aim of our article is to present the results of the experimental testing of
experiential methodology of ESP instruction, conducted during the first year of study
of students majoring in System Analysis. In order to reach this goal, the following
tasks have been set: to define the notion of the experiential methodology of teaching,
to explain its efficacy and its place in teaching ESP to future system analysts, to
present the learning outcomes and the results of questionnaires of students after the
experimental study under the methodology proposed.

Learning process organization. In order to solve the problem of ESP teaching
on the first stages of study at tertiary schools, we propose to organize the learning
process according to the following procedure:

1. general English professionalization during the first year of study;

2. narrow English professionalization — starting from the second year of study.

Under ‘general English professionalization’” we understand the process of
acquiring the competence in general aspects of professional English communication,
which are common for most technical jobs. Narrow English professionalization
means learning English, tailored for very specific field of operation, e.g. for future
system analysts or engineers.

The stage of general English professionalization (1% year of study) aims at
simultaneous combination of the several components of study, which are taught
separately under the current curriculum and also have separate time allocation. These
components include the improvement of general English competence, as well as
general and narrow professionalization of English instruction.

We propose to combine these components in the course of general English
professionalization, which should be taught in aspects. [2]. These aspects include the
following:

1. Content focus (aiming at incorporating the understanding of future
profession, creating the professionally oriented sphere of communication, developing
formal and logical competence).

2. Sociolinguistic focus (aiming at the development of sociolinguistic and
pragmatic components of communicative competence, as well as at the development
of socio-cultural component of formal and logical competence);

3. Linguistic focus (aiming at forming the linguistic and pragmatic components
of communicative competence as well as at the development of linguistic component
of formal and logical competence);

4. Psychological focus (aiming at developing psychological competence which
contributes to the psychologically adequate English communication);

5. Communicative focus (aiming at combining all the mentioned above
components in the communication process).

In every cycle of lessons, which are to be integrated by the topical factor, the
focus is gradually shifted from aspect to aspect. In the course of each topical cycle of
lessons, all five aspects of study are covered. Each aspect is paid special attention and
approximately the same amount of time should be allocated for the study of each aspect.

The content of study. Another very important component of introducing the
general English professionalization and then — narrow English professionalization
into teaching ESP is the selection of learning content. As was mentioned above, in
the course of general English professionalization it is advisable to select the topics,
which could cover the wide spheres of professional communication, typical for most
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technical professions. The analysis has shown that in their work the specialists of
most engineering professions commonly deal with the following topics:
Telephoning
Writing for Professional Purposes
Enterprise Structure
Professional Negotiations
Informative and Persuasive Presentations
Corporate Advertising
Ordering goods and equipment
Delivery of the goods and equipment
User manuals for goods and equipment
10.International agreements
11.Exhibitions
12.Project organization and financing.

The concept of experiential study. The leading methodology, which creates
the opportunity to reach the goals stated, is experiential methodology of English
teaching — the main component of constructive approach to language teaching.

In the background of the experiential methodology of teaching English lies the
concept of so-called ‘learning by doing’, developed by J. Dewey at the beginning of
the XX century [3]. This methodology gained special popularity in the latest decade
in the American practice of teaching English as a second language. After J. Dewey
we define the experiential study as the study through experience of practical
activities, which are conducted by means of the language learnt [4].

The methodology mentioned above forms the background of the new textbook
“Professional Basics”, developed by O.B. Tarnopolsky, Z.M. Kornieva and their
colleagues. The effectiveness of the study using this textbook was tested in the course
of the experiment, conducted at the National Technical University of Ukraine “Kyiv
Polytechnic Institute”. In the experiment 5 groups of students took part, all of them
studying at the Institute of Applied System Analysis. The total number of participants
accounted for 84 students of the first year of study. It should be mentioned that no
special selection of students was carried out, the lessons were given under usual
conditions, one lesson per week in groups of 15-17 students. The total time of study
accounted for 36 academic hours. The experimental study was traditionally organized
into three stages: entry test, study itself and exit test.

The entry test was given at the first lesson of the semester. It included the tasks
for the estimation of the level of students’ competence in all four types of
communicative activities: listening, reading, writing and speaking. The results of the
entry test (see Table 1) allowed distinguishing three types of groups of students (using
the terminology of C.A. Tomlinson [5]), namely, groups of advanced learners, groups
of struggling learners, and groups of intermediate learners. To the group of advanced
learners, whose level of English is slightly higher than B1 belongs group K-1; to the
groups of intermediate learners with the level B1 belong groups K-2, K-3 and K-4; to
the group of struggling students with level lower than B1 belongs group K-5. The
differentiation into these groups was made purely with the aim of estimating the
efficacy of the methodology and the textbook under different conditions.

The results of the experimental study. The experimental study was
conducted according to the recommendations given in the textbook and according to
the principles and peculiarities of the methodology proposed. During the semester (36
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academic hours) 6 topics were studied, namely, “Telephoning”, “Writing for
Professional Purposes”, “Professional Negotiations”, “Enterprise Structure”,
“Informative and Persuasive Presentations”, “Corporate Advertising”. At the lessons
such types of learning activities were used as role play, presentations, discussion of the
content of study etc. The students were also assigned to work in groups on the project
and their results were discussed in the end of the semester. Most students were active
during the study; they applied a creative approach to communicative tasks, especially
when doing projects and role-playing. It should be mentioned that in the struggling
groups of students the learning process was somewhat complicated, additional time
should have been allocated to explain to the subject background of the methodology.
The outcomes of the experimental study conducted according to the
methodology proposed are illustrated by the results of the exit test. The procedure of
the exit test was the same as the procedure of the entry one. In order to estimate the
increase in the level of communicative competence students were asked to complete
the tasks in listening, speaking, reading and writing. The tasks of the exit test were
analogical to the tasks of the entry test, the scales and criteria of estimation were also
the same. The results of both entry and exit tests of experimental study are given in
Table 1. The table presents the average rates of each group (the average number of
scores and the average percentage of correct answers).
Table 1. The Results of Testing the Level of Communicative Skills in Speaking,
Writing, Listening and Reading

Speaking Writing Listening Reading Total

The average The average The average The average The average

Scores score in group score in group score in group score in group score in group
(out of 15), % (out of 12), % (out of 8), % (out of 15), % (out of 50), %

Test I 11 I II I II I I I I
Gr.K-1 10 12,9 9 11,2 55 6,9 8 125 | 325 | 435
(66,7%) | (86%) | (75%) |(93,3%) |(68,8%) |(86,3%) |(53,3%) |(83,3%) | (65%) | (87%)

Gr. K-2 9,9 11,9 7.8 8,9 3.1 6,1 6.3 11,7 | 271 | 386
(66%) |(79,3%) | (65%) |(74,2%) |(38,8%) |(76,3%) | (42%) | (78%) |(54,2%) |(77,2%)

Gr. K-3 9.4 11,4 7.1 9,6 34 5.9 56 118 | 255 | 387
(62,7%) | (76%) |(59,2%) | (80%) |(42,5%) |(73,6%) |(37,3%) |(78,7%) | (51%) |(77,4%)

Gr.K-4 10 12 6.3 7 3.9 4.9 53 11 255 | 349
(66,7%) | (80%) |(52,5%) |(58,3%) |(48,8%) |(61,3%) |(35,3%) |(73,3%) | (51%) |(69,8%)

Gr. K-5 9 10,4 6,8 7.8 3,2 4.6 5,7 10,9 24,7 33,7
(60%) [(69,3%) |(56,7%) | (65%) | (40%) |(57,5%) | (38%) |(72,7%) |(49,4%) |(67,4%)

The results of the entry and exit tests show substantial increase in all four types
of communicative activities in all groups of students — advanced, intermediate and
struggling. The best results were achieved in the development of reading skills (from
53% to 83% in advanced group, from 35-42% to 73-78% in intermediate groups, and
from 38% to 73% in struggling group) and listening skills (from 69% to 86% in
advanced group, from 38-48% to 61-76% in intermediate groups, and from 40 to 58%
in struggling group). High increase is also achieved in the development of speaking
skills - from 67% to 86% in advanced group, from 63-67% to 76-80% in intermediate
groups and from 60% to 70% in struggling group. Sustained increase of 10-20% can
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be observed in the skills of writing among all groups. Thus, the textbook and the
methodology proved their high efficacy in learning outcomes — all groups showed the
general increase of 20-25% in all types of communicative activities.

In order to prove the efficacy of the textbook from students’ point of view a
interview was conducted after the experimental study. The questions in the
questionnaire aimed at revealing students’ attitude towards the textbook and the
methodology in general. The results of the questionnaire in all groups show that 83%
of students are satisfied with the textbook; 75% of students believe that the tasks in
the textbook are creative and help to develop learning potential; 81% of students
think that the content of learning is interesting and useful; 81% reckon that the tasks
of the textbook give enough independence and allow individual variation; 70% of
students have felt sustainable growth of their English communicative competence
after every lesson; 64% of students believe that the textbook has created effective
learning environment and positive atmosphere.

Satisfied with the textbook ] 83%
The content was interesting and useful 81%
The tasks gave enough autonomy | 81%
The tasks were creative | 75%
Felt sustainable growth of competence 70%
Felt active and motivated 64%

0 20 40 60 80 100

Diagram 1. The results of the questionnaire

Thus, the results of the questionnaire illustrate the high level of their
satisfaction with the textbook, which proves the assumption that the textbook is able
to motivate students to study.

Conclusions. Taking into consideration the practical results mentioned above,
we can state that the methodology proposed has proved to be effective for ESP
instruction to future system analysts both in outcomes and motivation aspects. The
perspective of future studies in this sphere lies in experiential methodology
implementation in the instruction of students of other specialties.
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3. M. KopueBa, IO. B. IlaBioBcbka. ExcnepuMeHTa/JbHA mepeBipka e(eKTHBHOCTI
BHKOPHCTAHHSA eKCNepicHUiifHOT MeTOMKHA HABYAHHS aAHIJIiHCHKOI MOBH CTY/I€HTIB HANPAMY
niaroroBku «CHCTEMHHRI aHAJTI3Y.

Crarrs NPUCBAYCHA aKTyaJILHiﬁ mpoOsieMi 3aCTOCYBAaHHS CKCIEPIEHIIIHHOT METOJIUKH Y
MpoLeci HaBYaHHs AHITIIHCHKOI MOBH Y BUIIUX HABYAIBHUX 3aKJIajiaX HEMOBHOTO MPO(LI0. ABTOPH
MPONIOHYIOTh ~ BHKOPUCTOBYBATH  BHICBKA3aHy  METOJIUKY IS 3arajilbHOi  1HIIOMOBHOI
npodecioHaizanii HaBYaHHS aHTIIHCHKOI MOBH, TOOTO JUTsl 3a0€3MEUCHHST OBOJIOIHHS CTYACHTAMH
3arajlbHUMHM  acleKTaMu MpodeciiHol 1HIIOMOBHOI KOMYHIKallil, CHUIBHUMHU JUIsl OUIBIIOCTI
HEMOBHHUX CIelialbHOCTeH. BUXOAsSuM 13 KOMIIOHEHTHOTO CKJIaAy I1HIIOMOBHOI KOMYHIKaTHBHOI
KOMITETEHTHOCTI, MPOQECiiiHO OpPiEHTOBaHY AHIITIMCHKY MOBY HPOIOHYETHCS BUKJIAJaTH aCHEKTHO.
Cepen Takux acIeKTiB aBTOPH BHIUIAIOTH TPEIMETHUMN, COIIONIHTBICTHYHHUM, JIIHIBICTHYHHA,
MICUXOJIOTIYHUNA Ta KOMYHIKAaTUBHUM AacleKTH HaBUaHHS aHIUIINAChKOI MOBHU. EkcrepieHiiiine
HABYAHHS BH3HAYA€THCS SK HAaBYaHHSA Yepe3 JIOCBII MPAKTHYHOI iSUIBHOCTI, KA 3A1HCHIOETHCS
3aco0amMy BUy9yBaHOi MOBH. EKcIiepuMEHTabHE HaBYAHHS AHTIIHCHKOI MOBH 13 3aCTOCYBaHHSM
EKCTIePIEHIIIMHOT METOIMKH TIPOBOMIIOCS TIPOTITOM CEMECTPY B [HCTUTYTI MPUKIIATHOTO CHCTEMHOTO
aHajli3y. ABTOpaMH OIMCAHO €TAM CKCIEPHMEHTATBHOI HepeBipKI/I ii BIPOBA/KCHHA HA OCHOBI
HOBOT'O MJPYYHKKA, B SIKOMY IIPOIOHYETCS HABYAHHS 3arabHOI aHITIOMOBHOI Mpodecionam3alii Ha
OCHOBI acmekTHoro minxoxy. IIpemcraBmeHo (hakTU4HI pPE3yJIbTaTH  OI[IHKH e(i)eKTI/IBHOCTl
3aCTOCYBAHHS MiJAPYyYHUKA Ta MIPONOHOBAHOT METOJWKH JUISI HaBYAHHS aHTITIMCHKOI MOBU CTYJICHTIB
HampsiMy MiAroToBku «CrcTeMHnil aHani3y. HaBeIeHO TakoX pe3y/lbTaTH aHKETHOrO ONHUTYBAHHS
CTYACHTIB, TPOBEICHOTO0 3 METOI0 BH3HAYCHHS OIIIHKU CTyJCHTaMH MIPYYHHUKA, METOIUKH,
HABYATHHHX 3aBJaHb Ta JOCSTHEHb Y AaHTJIOMOBHIN KOMYHIKATHBHIM KOMIICTEHTHOCTI.

KurouoBi cioBa: excrnepieHliliHe HaBYaHHS, 3arajbHa aHIJIOMOBHA mpodecioHaizaiis,
aCTIeKTHE BUKJIaIaHHS.

3. M. Kopsesa, 1O. B. [1aBioBckasi. JkcnepuMeHTa/IbHasi NPpoBepKa 3(PpPeKTUHBHOCTH
HCIIOJIb30BAHUS IKCNEPEHUHAJbLHON MeTOAMKH 00yYeHHMs AHIJIMICKOMY SI3bIKY CTY/IEHTOB
HanpaBJieHUs NOAT0TOBKH «CHCTEMHBIH aHATU3.

Cratbs nocaslileHa akTyallbHON po0sieMe UCTI0Ib30BaHMsI IKCIIEPEHIINATbHON METOIUKH B
npouecce oOydeHus: aHrMickoMy s3bIKy B BY3ax Hes3blkoBoro npoguis. ABTOpbI IpeiaraioT
UCMOJIb30BaTh BBILIICYKA3aHHYI0 METOJUKY Ui OOIIeH aHINIOS3bIYHOW NpodeccuoHaIn3aum
0o0y4eHHs aHIIMHCKOMY SI3BIKY, TO €CTh JJii OOecledeHus: OBJaJeHHs CTYJEHTaMH acleKTaMH
npodeccHoHaNbHOM aHIIOA3BIYHON KOMMYHMKAIUM, OOIIMMHU JUIsl OOJIBIIMHCTBA HES3BIKOBBIX
cnenuanbHocTed. Mcxons M3 KOMIIOHEHTHOTO COCTaBa aHIJIOSI3BIYHOM KOMMYHHUKATHBHOM
KOMIIETEHTHOCTH, MPO(ECCHOHAIBHO OPUEHTUPOBAHHBIN AHTTIMHCKUH S3BIK Mpeaaractcs u3ydyaTb
acriekTHO. CpeaM TaKuX acHeKTOB aBTOPBI BBIICISIOT NMPEAMETHBIN, COLMOJIMHIBHCTUYECKUH,
JIMHTBUCTUYECKUH, TICUXOJIOTMYECKMH M KOMMYHHMKATHBHBIA aCIEKThl HM3yYEHHS aHTJIMICKOTrO
s3bIKa. DKCHEpeHLUalbHOe OO0y4YeHHE OmpenensieTcss Kak oOydeHHe 4depe3 OMbIT MPaKTUYECKOU
JESATENIBHOCTH, KOTOpasi OCYIIECTBISIETCS CPEACTBAMM M3y4aeMOro s3blka. ABTOPBI ONMCHIBAIOT
3Tarbl HKCIEPUMEHTAIBHON TMPOBEPKU €€ BHEAPEHUS HAa OCHOBE HOBOTO yueOHMKAa, B KOTOPOM
npeayiaraeTcsi oO0ydeHue oOIeH aHTIOA3BIYHON MpodecCHOHaTU3alMk Ha OCHOBE AaCHEKTHOTO
noaxona. IlpencraBmsitorcss (akTHueckue pe3ynbTaThl OLEHKH 3(PQGEKTUBHOCTH MPUMEHEHUs
y4yeOHMKAa U TpeajaraeMoil MeTOIUKH s OOY4YEeHHs aHIJIMHCKOMY S3bIKYy CTYICHTOB
crnienuanbHOCTH «CHCTEMHBIN aHAIN3 U YIIPaBICHHUEY.

KiaroueBble cJI0BA: IKCIIEPEHIIMAIEHOE oOydenue, oOmras AHTJIOS3bIYHAS
npodeccuoHaIM3aIus, aClIEKTHOE 00yUIeHHE.
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