Advanced Education Bumnyck 3/ 2015
UDC 372.881.1

THE IMPORTANCE OF INTEGRATING READING AND WRITING FOR
THE EFL TEACHING

O. L. Pysarchyk, N. V. Yamshynska
Kyiv, National Technical University of Ukraine

“Kyiv Polytechnic Institute”
hellen8@ukr.net, tashka78@mail.ru

Teaching and learning English are uneasy tasks for both teachers and learners. It causes an
urgent demand of high level of English proficiency applying in the study. This article deals with
formation and effectiveness of integrating reading and writing skills while learning a foreign
language, gives the definition to different skills (writing, speaking, reading, listening), shows stages
of writing process, defines the benefits of writing and reading integration. The article views the
background of the integrated-skills approach, shows differences between spoken and written
language, describes reading as a whole process and gives some examples of activities which can be
used at three main stages of this process. The importance of this article is defined by the need of
modern schools in professionally savvy specialists, who in excellence possess all the language
skills. The value of teaching the primary skills is described and the ways how to maximize their
efficiency in the language teaching process by integrating them are discussed. The paper considers
teaching strategies for integrating reading and writing skills, describes benefits of integrated-skills
approach. This paper presents the research conducted with the purpose to explore effects of
integrating reading and writing during the lesson on English language learning. The research
findings indicate that the students got better results in post-test of academic reading and writing
skills. Modern-day perspectives on skill integration and integrated curriculum designs will also be
discussed, together with problems and issues typically associated with integrated teaching.

Key words: integrating skills, learning process, reading, writing, basic skills, teaching
strategy, teaching approach.

The article’s aim is to investigate and prove the effectiveness of the integrated-
skills approach applied in teaching English as it is considered to be the most efficient
method of language teaching in the modern world. The article provides a brief
overview of methods and techniques for integration of writing and reading skills with
the aim mentioned above.

Introduction. A Brief History of integrated-skills approach for the EFL
teaching. Today, in an age of globalization, the language learning process focuses on
the major objective that is meaningful communication and the development of
learners’ communicative competence through integrated models of all language
skills. The ability to read, write, speak and listen makes our graduates productive
members of the modern society. Primary language skills have always been essential
for achievements in academic and professional sphere. In the 21* century students are
facing more complicated problems concerning current standards in reading, writing,
speaking and listening. Integration of all four macro-skills contributes to successful
communication process.

During a long period of history linguistic scientist considered reading, writing,
listening and speaking as separated, perhaps related, language skills. For each of
these skills different methods of learning were being developed. They were included
in the language learning process as the distinct parts of the lesson. Therefore there
weren’t any efforts to integrate, for instance reading and writing, for students to
achieve higher level of language knowledge and develop their communicative skills.
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The situation has changed from the 1970’s when most professionals noticed
that that “the teaching of language skills can not be conducted through separate and
discrete structural elements” (Corder, 1971; 1978; Kaplan, 1970; Stern, 1992) [1,4,6].
In the real life each person can’t use reading, listening, writing skills in isolation. All
these skills serve as a bridge that connects a person with a society. The integrated-
skills approach is relatively new and actual for the recent period of time. For
example, Oxford (2001) claimed that integrated language teaching is supposed to be
an effective strategy for language learning as a whole [5]. During the last 30 years a
lot of linguistic scientists (Widdowson, Savignon, Nunan) have been working on the
target of integration of the language skills and considerable advances have been done.
New methods and ways how to combine these four language skills have been
developing and are offered for teachers to use in their practice.

We can compare ability to speak with the ability to write, saying that speaking
Is universal while writing is more specific. People learn to write just because of that
Is required by our modern society, and mostly because someone teaches us to write.
The ability to learn and skills have important effects on all social and cultural aspects,
because everything we do in our life is learning. For some people such ability may be
critical, for others — crucial.

Integrating skills is essential for communicative competence that is the main
aim of learning foreign language, for logical structuring of sentences to express ideas
and desires both in oral and written form. As we all know, there are two types of
language skills: receptive (listening and reading) and productive (speaking and
writing). While the development of listening and speaking is simple and quick, the
development of reading and writing skills requires persistent and continual study.

Writing. Writing is more difficult skill than reading because students have to
balance between the content, organization, vocabulary and spelling, etc. Writing is
particularly difficult for learners, because writing is one of the productive skills that
demonstrates all acquired skills and experience in foreign language learning. And it
so happened that teachers pay most attention to grammar and other practical aspects
than on the content and students learn grammar rules not developing ability to
express and organize ideas in the written form. This paper focuses on the importance
of learning reading in integration with writing for the enhancement of learning
process and improvement of all language skills.

The success of language learning is defined only by the students level of
productive skills, and not only academic performance, but also other activities are
evaluated through speaking and writing. Writing is one of basic skills that the learner
must have to fully complete his/her communicative competence. Therefore, in the
case of writing, learner should be more skilled to make communication process most
productive. When speaking about such activity as writing, it is worthwhile to name
the general keys of this activity. Key concepts of writing include content (information
and ideas the learner wants to convey to the readers), style (scientific, general,
official or academic), genre (poetry, short story, novel, etc.), vocabulary aspects (it is
essential to possess rich enough vocabulary), grammar correctness (formal aspects of
language), spelling and other.

Writing is a complex process that requires learner's skills and ability to
successfully combine different components of language. While the physical process of
writing is completely automatic for learners, the planning and arrangement of ideas is a
conscious process that requires considerable time wastes and intellectual contribution.
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Let us define stages of writing process, which can also be defined as visual
representation of speech. So, the process of writing consists of the following stages:
planning, organization, preview and editing. The initial stage of the written work
includes the preparation and planning of goal, main ideas, information gathering. The
next step is structuring, that involves creating original composition and logical
organization of ideas. At this stage, students select an appropriate structure and
vocabulary, including theme to the target auditory. Once all the information is
prepared, the aim is specified, the ideas are organized, and the next step is preview,
which includes reading the composition, making changes in structure, vocabulary,
correcting grammar errors, adding of deleting something. The aim of this stage is to
improve the original version of composition. The final stage of the writing process is
editing, which includes re-reading and edition composition style. Therefore, the
development of writing skills is through the development of all stages. The
preparation of writing can be considered using the following scheme:

Planning

\~— Editing
"\‘ ‘I?
P

Complete written composition

Fig.1 Stages of the writing process

Let us consider the differences between spoken and written language, paying
attention to the following characteristics of language and the benefits of writing:
stability, compactness, organization, speed of presenting, total volume and
importance. One of the main advantages of writing over speaking is stability. In
writing presentation of composition is more fixed and stable, so the reader can read it
at any convenient time and pace; whereas oral presentation is in real time, so the
listener has to follow the speed of the speaker, and the speaker can interfere at any
moment of presentation. The written text in more detailed, while speaking one covers
only the main points of theme without any specification. Another advantage is that the
written presentation is more carefully formed and organized, grammatically correct,
because the writer has the ability and time to edit and improve a written text, while an
oral presentation is often improvised. Also preparing for writing composition students
have the ability to think over the style of a composition and work it properly, while in
an oral presentation it is rather difficult and almost impossible.

Reading. Reading is one of the primary skills and learning to read is an
important educational goal. Reading opens a lot of opportunities to foreign language
learners. The ability to read allows learners to study new words and phrases, gain
new knowledge and experience. The ability to read enables readers to enjoy
literature, satisfying their cultural and esthetic needs, can satisfy cognitive needs,
psychological primary needs of social individual to know, understand and study.

Most people easily learn to read in their native language, but in a foreign
language reading makes a challenge and can cause some difficulties. To eliminate
these problems and make reading successful, foreign language teachers must always
search and learn for new ways and approaches to make learning process easier and
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most productive for students. Teachers must take into account individual learners’
differences including their age, language proficiency level, personal needs and
interests, personality traits and individual cognitive abilities and preferences.

Reading is a complicated process, which comprises the following elements:
learners™ associations of graphical and phonetic language systems, learners™ ability to
understand the text as a complete and whole, learners™ ability to define the main ideas
of the target text. The whole process of reading traditionally involves three main
stages: pre-, while-, and after-reading activity. Each of these three stages can include
different activities and learning tasks. At the pre-reading stage teacher can encourage
students to a number of activities with the purpose to raise their motivation to
learning, activate vocabulary and warm up the interest of the class before the reading
process. Following may include: do scaffolding (helps students to understand a theme
of reading), make predictions of the content, establish an aim and objectives to follow
while reading, discuss students™ background and experiences in the topic, get familiar
with unknown words (make predictions, play vocabulary games), etc. The next stage
Is while-reading activity can constitute from the further actions: to track following
objectives previously stated, order main ideas of the text in logical sequence, make
questions to the text and find answers to them, keep notes and records, etc.

After reading activities are used to help ESL students to think about and
respond to texts they have read. They support students to consider what they have
read and are used to help students organize and record information which they might
use for other language and literacy related activities such as presentations or writing
texts. How this helps ESL students in particular. After-reading activities help students
to locate and record relevant information; support students to make connections with
what they know and between texts; provide a framework for summarizing key ideas
within a text; support students to make inferences and generalizations; help students
to substantiate or reconsider their own ideas. Common post reading activities are:
creating stories or end of stories, producing posters, reconstructing texts, and
questioning the text or views of the writer.

Integrating reading and writing. Integrating skills in EFL learning improves
and enhances all basic skills and sub-skills in common. Most students forget about
the importance of writing, because it allows better understanding and assimilation of
knowledge. It is worth to note that integrating skills contributes to the mastery of
foreign language during the whole study, develops an ability to express ideas freely.
Some students are quite capable of studying foreign language, only reading and
listening, but for the rest it is more complicated and long process, that requires a lot
of time and attention. But for all of them the most complicated is to write, but
absolutely important, because writing is as important as speaking, listening and
reading. Students should be able to compose words into phrases, phrases into
sentences and sentences into a complete and meaningful text, write e-mails and
letters, etc. They should know the basic rules of writing as well as they should know
how to pronounce words properly while speaking.

Let us consider some teaching strategies for integrating different skills for
effective EFL studying. One of the activities we can consider is using a reading log
making notes and records while reading. While keeping records on reading teacher can
assign the following tasks: to make questions to the text and to answer them after
reading, to outline main ideas of the text, to make pre-reading predictions before starting
reading the text and many other tasks, that are not limited by the teachers™ imagination.
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Such activity allows integrating reading and writing, increases students motivation,
enhances writing through improving reading. In addition to the basic skills of reading
and writing students can activate speaking while discussing the text they have read and
sharing ideas, trying to find answers to questions appeared while reading.

Another teaching strategy to integrate language skills is questionnaire.
Questionnaire is a research strategy that involves group work, reading and writing,
enhances creative and critical skills and also social skills as they have to work in
groups with other students. In their article C. Kagnarith, C. Theara and A.Klein
define the following stages of questionnaire: forming groups, selecting interesting for
students topic, choosing format through brainstorming, writing plan, proofreading,
testing and revising final plan before submitting results [3]. So, questionnaire is an
excellent way to integrate all basic skills and also activate vocabulary, grammar,
pronunciation and other sub-skills. For instance, our students were divided into 3
groups and proposed to make up their own questionnaires on topics like
Travelling”. “Evolution”, “Social networking”. When the questionnaires had been
ready, students exchanged by them and gave answers on the questions from the
questionnaires of each group.

One of the activities for integrating skills we tried with our students, and here
Is to describe this experience using peer composition and review. Peer composition
that is a kind of activity that involves student’s assistance while writing and giving
feedback to improve composition. At the first stage the teacher defines the evaluation
criteria of writing and gives assignment instructions, then divides students into pairs.
Students start writing their compositions with making outline of their written work.
During this process students in pairs review compositions of their partners, making
notes, providing corrections and giving new ideas. Students help each other correct
mistakes, improve organization of ideas and restructure sentences. After students
finish their writing work they proofread and make final corrections. The final step is
to reread the completed work and grade it according to the teacher-developed
evaluation criteria. Then the teacher asks one of the students to volunteer and read
his/her written work in front of the class. The role of the teacher in this process is to
give instructions and guidelines, observe students’ cooperation and check students’
grades. Using peer composition as we can see, focuses mostly on writing but also
activates reading while students read their partners” works and speaking while
discussion of the writing process; and listening. This activity also increases students’
motivation to study a foreign language; includes alternative assessment, when it is
done by students themselves; involves pair work that develops social skills and
involves content-based study.

The other approach which can be applied for integrating reading and writing
activities is doing contrast essays, in which writer concentrates on the organization of
ideas, their similarities and differences in the contrast. This activity comprises further
elements: comparison of ideas, defining similarities and differences of these ideas and
other.

For organizing such teaching strategy the following methods can be usefully
utilized: brainstorming (students must compare similar and different aspects of both
topics), block method (in which each paragraph addresses one topic only from your
pair of topics and includes the shared aspects you have chosen to compare to topic
number two) and point-by-point method (each paragraph contains details on one
aspect of both topics organized in the same order).
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To explore the effects of integrating writing and reading skills to maximize the
effectiveness of EFL learning the following study was conducted. For this research two
groups of students (experimental and regular) were taken to analyze their reading and
writing skills in pre-test and post-test programs. The participants were university
students with intermediate language proficiency level, studying EST. Students of the
regular group were continuing their studying process without any changes according to
the curricula. On the lessons of the experimental group all mentioned above teaching
approaches for integrating writing and reading skills were utilized. Both groups
completed 2 kinds of testing (pre-test — before the experiment started at the beginning of
the semester, post-test — on the last week of the experiment at the end of the semester).
The experiment lasted 1 semester and the results are presented in the table below.

Table 1. The results of the experiment on the effectiveness of writing and
reading skills integration
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The results in the table show the increase in the language proficiency level as
for writing and reading skills in the experimental group comparing with the results of
the regular group. The results of reading pre- and post- tests show that the percent of
students in the experimental group having A, B, C grades increased from 75% to
91.67% (by 16,67%) while in the regular group this percent of students having A,B,C
grades increased only by 8,33%. The similar situation can be observed in the results
of writing pre- and post- tests. There is a significant difference between the
experimental and regular groups in favor of the experimental class students, their
performance raised from 50% to 83.34% in comparison with those of the control
group’s 16.66%. This study emphasizes the importance of combining writing and
reading skills in the studying process for students to achieve more benefits in
academic proficiency.

Summary. Integrated-skills approach in teaching and learning English as
foreign language has a number of benefits. Learning primary receptive and
productive skills in integration reinforces each other and maximizes effectiveness of
studying language. Integrated-skills approach enables the use of real language in
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task-based approach, establishes social interactions as some of activities described in
the article use cooperative learning, group and pair work, contributes to the greater
language retention. Another advantage is that integrating skills make possible to
develop language skills for students to show their communication competence relying
on a written or an oral text, ensure success in academic or professional
communication, or everyday interaction.
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O. JI. IIncapuuk, H. B. IMmmHcbka. BaxiauBicTh iHTerpamii HaBH4YOK mnHMcbMa Ta
YUTAHHA 1715 e)eKTUBHOI0 BUKJIAJaHHS aHIJIiliCbKOI MOBH K iHO3€MHOI.

Lls ctarTs mpucBsyeHa (OpPMYBAHHIO Ta €PEKTUBHOCTI iHTErpaiii MOBHMX HABHUYOK, A€
BU3HAUEHHSl PI3HUX HAaBUYOK (IIMCHbMO, TOBOPIHHS, YWTAHHS, ayJIIOBaHHS), PO3KpHUBA€E €Tanu
npolecy MucbMa, BU3HA4Yae MepeBaru iHTerpamii nucbMa 1 yuTaHHsa. CTaTrTs po3risgae iCTOPito
MIJXOAY 1HTerpauii HaBUYOK Ta BIJIMIHHOCTI MK YCHOIO Ta IHMCHBMOBOIO MOBOIO, OIHCYE IPOILIEC
YUTaHHS Ta 3aBJAaHHSA Ha TPbOX OCHOBHHUX €Tamax Ipolecy 4uTaHHs. BaxmuBicTh 11i€i poOotu
BHU3HAYAETHCS MOTPEOOI0 CyyacHOI IKOJIM B PO(deciiHO MIATOTOBICHUX (haxiBLsX, AKI B JOCTaTHIN
Mipi BOJIOJIIOTh BCiMa MOBHHMMH HaBHYKaMU. MeTor0 JaHOi poOOTH € BU3HAYEHHS BaXJIMBOCTI
HaBYaHHsS TMEPBUHHUX HABUYOK Ui MaKCHUMI3alii 1XHbOI €(EeKTHBHOCTI B IpOLeCl BUKJIAJAHHA
1HO3eMHUX MOB IUISXOM iX iHTerparii, po3rJIsHyTH MeJaroriyHi cTpaTerii A IHTerpamii YuTaHHs
Ta MUChbMa Ta NepeBaru MiAXoay IHTepraiii HaBU4uOK.

KarouoBi cjioBa: iHTerpaiisi HaBUYOK, MpOLEC HABYAHHSA, YUTAHHSA, MHUCHMO, 0a30Bi
HaBHWYKH, MeIaroriyHa CTPpaTeris, MiIXij 10 HaBYaHHSI.

E. JI. IIncapuyuk, H. B. fiImmmuHckasg. BaKHOCTh HHTErpalM¥ HABBLIKOB NHCbMA H
yTeHHs 1J1s1 3PPEeKTHBHOIO NPENOAABAHUA AHIVIMHCKOIO A3bIKA KAK HHOCTPAHHOIO.

Ota cTaThs NOCBsIIeHAa (OPMUPOBAHUIO M A(PPEKTUBHOCTH MHTETPALUU  S3BIKOBBIX
HaBBIKOB, J1a€T OMNpEAETCHUs PA3JIMYHbIX HABBIKOB (ITMCHMO, TOBOPEHHUE, YTEHUE, ayIUpOBaHHE),
pacKpbIBaeT ATamsbl Mpolecca NUChMa, ONPENENsIeT MPEUMYIIECTBA HHTEIPALMY MMCbMa U YTECHHUS.
Cratpsl paccMaTpUBacT HCTOPHUIO IMOAXO0JA MHTETPALMK HABBIKOB M Pa3iMuds MEXIY YCTHBIM bl
MMCbMEHHBIM SI3BIKOM, OIMCBHIBAET MPOLIECC UTEHHUS, YINPaKHEHUS Ha BCEX OJTalax YTEHUs.
BaxHocTh 3TOM  paboThl  ompenensercs HEOOXOJUMOCTbIO  COBPEMEHHOW  IIKOJIBI B
po(ECCHOHATBHO IOATOTOBJIEHHBIX CIELUAINCTaX, KOTOpbIE B JIOCTAaTOYHOH Mepe o00JafaroT
BCEMH SI3BIKOBBIMM HaBblkaMu. llenpto naHHOM paboThl sBIsieTCs ONpeleNeHHe BaKHOCTU
o0OyueHusl MEPBUYHBIX HABBIKOB U MAKCUMH3AUU UX 3()PEKTUBHOCTHU B Mpoliecce MpernogaBaHus
MHOCTPAHHBIX S3bIKOB IIyT€M HMX HHTErPallid, PAacCMaTpPUBAET IEJAarorMuyeckue CTpaTeruu AJs
MHTErpalyy YTeHUS U MMChMa U MPEUMYIIECTBA MOX0a UHTErpallui HaBbIKOB.

KiroueBble c10Ba: MHTErpalys HABBIKOB, MpoOIecC 0Oy4eHUs, YTeHUE, MUCbMO, Oa30BbIe
HaBBIKH, TIelarOrYecKas CTpaTerus, MoaAXo ] K 00y4eHHIo.
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