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The article deals with the peculiarities of an integrated-skills approach to learning a foreign
language through the use of the project method. It studies characteristic features of communicative
language teaching and the integrated-skills approach, that are aimed at students’ acquisition of
communicative competency applying their speaking, listening, reading, and writing skills in the
process of interaction in real-life situations. An integrated development of four main language skills
is emphasized in contrast to acquiring discrete skills. Content-based (including theme-based,
adjunct and sheltered) and task-based types of an integrated-skills instruction are observed. The
notions of communicative language teaching, integration, and project-based learning are defined in
the paper. Tasks, which promote integrating reading with other activities, are also suggested in the
article, as well as main criteria for texts selection, regarding the authenticity, difficulty level, length,
and content of the text. The characteristic features of project-based learning, the origin of the
method, types of projects according to the classification by Ye. Polat and stages of conducting
project work are presented. Also highlighted are the advantages of the project method in foreign
language teaching and the way students’ language skills are integrated in the process of projects
realization.
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Introduction. The constant search of new and effective methods of foreign
language teaching in higher educational institutions in Ukraine leads to the use of
modern techniques widely applied in European countries. The communicative
approach and the integrated-skills method based on it are gaining popularity in our
country and abroad. Project-based learning greatly fosters the development of
language skills in an integrated manner, similarly to the way they are used in real
communication,

Scientific and educational literature analysis suggests that the principles of
integrated teaching have been investigated by numerous scientists. Language skills
integration was studied by R. Oxford, E. Hinkel, T. Lyutaya and others. Issues related
to the application of the project method in the teaching process can be found in the
works of L. Miedviedieva, Ye. Polat, I.Fragoulis and others. However, the
development of integrated language skills through the project-based learning is paid
little attention, if any.

The aim of the article is to analyze the use of an integrated-skills approach in
teaching a foreign language, paying special attention to the integration of reading
with other activities; study the peculiarities and the advantages of the project method
as well as its role in the students’ integrated language skills formation and
development.
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Integrated-skills approach. The principles of integration (integration of
different disciplines, technology integration, skills integration etc.) have been widely
used in education as the main purpose of higher educational establishments is to
facilitate forming a well-developed person and a highly skilled specialist. Integration
can be defined as an act or instance of incorporating or combining into a whole [4]. In
foreign language teaching an integrated approach, which deals with the development
of main language skills interdependently, is typically considered to be an outgrowth
of communicative method. Communicative language teaching is defined as an
approach to the teaching of languages that emphasizes interaction and is based on the
idea that the goal of learning a language is to gain communicative competency
[7, p. 66]. According to this method, real-life situations are modeled during the lesson
and students acquire four main skills (speaking, listening, reading and writing) in the
process of communication and interaction. The employment of the method makes
studying process interesting and motivating unlike traditional approaches based on
unreflective memorizing of rules and lexical items. Students work with language
material for communicative tasks solving aimed at achieving purposes and intentions
of communication [8, p. 39]. Some of the distinctive features of communicative
language learning are the following: effective communication and comprehensible
pronunciation are sought; communicative competence is the desired goal (i.e. the
ability to use the linguistic system effectively and appropriately); intrinsic motivation
will spring from an interest in what is being communicated [7, p. 67-68]. An
integrated-skills approach also implies language acquisition in the process of
communication. Students practise their speaking, listening, reading and writing skills
while interacting with each other, like in the every-day life. The use of the method
seems quite logical as language skills are not isolated in reality. Consequently,
segregated-skills language instruction may appear unnatural and inefficient. Thus, the
choice of classroom activities is of vital importance as it should be aimed at the
development of four language skills in conjunction.

Types of integrated-skills instruction. Different tasks can be offered to
students depending on the type of integrated-skills teaching method. At present, the
models for integrated teaching with a communicative focus include an extensive
array of curricula and types of instructional models, such as content-based,
task-based, text based (also called genre based), discourse based, project based,
problem based, literature based, literacy based, community based, competency based,
or standards based and the list can be continued [3, p. 113]. Two main types
commonly described are content-based language instruction and task-based
instruction [6]. In content-based instruction, all the language skills are practiced in a
highly integrated, communicative manner in the process of studying some content
such as science, or physics. This method can be applied at any level of proficiency,
but the topic will vary by proficiency level. Content-based instruction in its turn falls
into three models which are known as

— theme-based (students practice integrated skills focusing on one topic,
e.g. Education, Travelling etc., which must be interesting for them);

— adjunct (characterized by the coordination of learning language and
content);
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— sheltered (students acquire knowledge about some subject in language
they learn in a simplified manner to suit their proficiency level) [6].

Exercises offered to students might involve the discussion of the topic and
preparation of projects.

Task-based learning engages students in interaction while participating in
communicative tasks. The classroom activities might include problem-solving,
exchanging personal information and other tasks which require understanding,
reflecting and interacting in real-life situations.

The abovementioned activities can be beneficial for both students and a
teacher, since the integrated-skills approach offers a series of advantages: it is highly
motivating due to the fact that learners improve skills and acquire knowledge they
will definitely use in their future life and career. Students learn to interact and
communicate using these skills, while the teacher can see their progress in multiple
skills and decide which aspect should be paid more attention. The method can be
successfully applied for students of different ages and backgrounds.

Integrating reading with other activities. The main criterion for choosing
activities for students is that they should be communicative and involve multiple,
integrated skills. E. Hinkel points out that in order to make language learning as
realistic as possible, integrated instruction has to address a range of language skills
simultaneously, all of which are requisite in communication. Thus, teaching reading
can be easily tied to instruction on writing and vocabulary, and oral skills readily lend
themselves to teaching pronunciation, listening and cross-cultural pragmatics
[3, p. 113]. For instance, listening to teacher’s assignment to read the text in English,
students employ their listening abilities. Then they might read the text and do
exercises in pairs or small groups discussing the content and thereby using their
reading and speaking skills. And finally learners can be asked to write summary or an
essay to the related topic which helps develop writing skills. It should be noted that
integrating reading with other activities can be an effective tool for integrated-skills
learning. Reading offers the largest number of opportunities for language skills
integration. Reading aloud, discussing the text, answering the questions and making
up dialogues directly connect reading with listening and speaking. Writing summaries
and performing exercises or speculating about the text in written form are examples
of reading and writing integration.

In teaching English for specific purposes most lessons are commonly based on
the texts related to students’ future profession. Hence, special attention should be
paid to choosing the reading material. Selecting texts for students a teacher should
consider the following aspects:

— text authenticity (which provides connection to the world outside the
classroom and shows how the real language is used);

— an appropriate difficulty level (which is determined by such factors, as
presence of unfamiliar vocabulary, technical terms, syntactic structure of
the text, complexity of ideas etc). Students’ language proficiency level is
to be taken into account. The text should not be too easy or too difficult,
offering an appropriate level of challenge; otherwise students might be
bored or intimidated.
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— manageable length;
— culture familiarity and content (the text must be interesting and
profession-related, thus motivating students to read and learn).

In some cases allowing students to choose texts can be a good idea. It helps to
personalize learning process and might contribute to students’ autonomy and
responsibility. Having chosen the right materials a teacher should consider text-based
activities. Traditional reading comprehension exercises are multiple choice questions,
true-false sentences, filling the gaps etc. However reading practice exercises can also
be utilized to develop students’ abilities to get the gist of the text (e.g. identify the
main idea); to search for the logical links and cause-and-effect relationships
(e.g. make up a plan to the text, find key words, give the headings to the paragraphs);
to make comparison and contrasts; to voice their opinion and show attitude to the
information in the text (e.g. evaluate the events or ideas in the text, give your own
definition to the phenomenon, find more information to the topic and be ready to
discuss it) etc. [10, p. 58]. The tasks listed above obviously not only enhance
students’ reading ability and fluency, but also facilitate the development of other
language skills since the exercises can be done orally or in written form, individually
or in pairs. Interesting and creative tasks can be motivating and thus become effective
means of learning. The researchers recommend using comprehension strategies
which help learners appreciate the text. These could be reflected in the following
tasks: predict the plot of the text; comment on a passage or sentence; make a poster;
put down questions and answers; speculate about information gaps; read/ write a
review; write a letter; provide your own ending; give opinions about the text etc.
[5, p. 30]. Not in all cases, however, can all of these activities be employed. Teaching
English for specific purposes, for instance, is usually limited to the use of technical or
profession-related literature which hardly boosts students’ creativity. The project
approach can compensate for the restrictions.

The use of the project method for integrated-skills development. The
project approach has been used for a long time in education and is a widely
recognized methodology today. Project Based Learning can be defined as a teaching
method in which students gain knowledge and skills by working for an extended
period of time to investigate and respond to a complex question, problem, or
challenge [1]. It originated from supported by John Dewey experiential learning, or
learning by doing, which implies that students obtain and reinforce their knowledge
when they practically implement it. The advantages and main principles of project-
based learning were first described in detail by W. Kilpatrick. Nowadays, researchers
highlight the following characteristic features of the approach:

a) promotion of manual activity instead of memorization and verbalism,

b) learners’ active participation in the learning process, and

c) exploitation of facts relating to the immediate reality as a source for learning
[2, p. 113]. The project method is being increasingly used in teaching a foreign
language to learners of various ages and proficiency levels. The approach engages
students in the organized cooperative work carried out independently which requires
students to implement their knowledge for solving a problem or achieving an
objective. Students work on a project, which is usually a long-term assignment, using
the language they are learning. Projects can be of different topics, related to various
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knowledge fields and the results may be presented in diverse forms. A variety of
project types was suggested by Ye. Polat, who classifies them according to:
— the main kind of activity (research, search, creative, role-played, applied etc.);
— the subject area (super-subject, inter-subject, mono-subject);
— the type of coordination (with direct coordination, with indirect coordination);
— the type of contacts (among the participants of one school, city, region or
country);
— the number of participants (group, pair, individual)
— the duration [11, p. 43].

Despite the fact that projects can vary in complexity, subject and scope, any
project work is conducted in several stages. Each of them engages students in
communication and interaction and therefore promotes language skills integration.
L. Miedviedieva describes four main stages of project implementation [9, p. 133].
The first stage is the preparatory one. It includes choice of the topic, putting students
in sub-groups, assigning responsibilities, giving instructions to students and
determining deadlines as well as assessment criteria. This stage requires the use of
listening and speaking skills. If the project is text-based or book-based, students are
to choose an author or a book during this phase. However, searching for literature,
collecting information, processing and arranging it takes place during the second
stage — the stage of conducting the project activities and performing tasks aimed at
language skills development. The role of teacher here is to consult and guide as well
as make sure the learners are exposed to the authentic materials and are able to make
use of them. At this stage members of each group conduct research and discuss all
issues related to the project. Reading, writing, listening and speaking are highly
integrated at this stage which also prepares students to the next phase. It is during the
third stage that students present the results of their work. The presentation phase
helps students to reveal their creative potential and introduce the project (e.g. the one
based on the text) in the form of Power Point Presentation; poster, drawn or created
with the help of computer (picture, scheme, chart, table); presentation of the
performance, dialogue modeling real-life situation; video etc. The last stage is the
concluding one, at which the project results are discussed, analyzed and evaluated. As
I. Fragoulis fairly points out, “evaluation refers to the assessment of the activities
from participants and discussion about whether the initial aims and goals have been
achieved, implementation of the process, and final products. Evaluation also entails
assessment of the experience at individual and group level, identification of errors
and problems, but also appraisal of the rich cognitive and experiential material
gathered. Evaluation includes evaluation from others, as well as self-evaluation”
[2, p. 115]. In the course of conducting project work students undoubtedly use their
integrated language skills.

Project-based learning keeps its leading position among other methods of
language teaching due to the considerable advantages it offers. The main of them are
as follows:

— the method enhances the development of reading, writing, speaking and
listening skills in an integrated manner;
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— It teaches students to work with authentic and up-to-date materials and to
search them in various sources;

— being an interesting and motivating way of gaining knowledge, it raises
the efficiency of the whole studying process;

— it gives students a possibility to apply their knowledge from other subject
areas, therefore practicing and reinforcing the skills acquired during the
lessons of different disciplines;

— the approach teaches the students to collaborate, improves interpersonal
relationships in the group and helps to eliminate the barriers between
students and a teacher and thus creates a positive classroom atmosphere.
It also facilitates the development of the communication skills, such as
teamwork, ethics and social responsibility, self-direction, oral and
written communication, leadership, critical thinking, problem solving
etc.;

— it encourages students to be self-disciplined and autonomous;

— it helps stimulate students’ creativity and imagination.

The mentioned advantages clearly demonstrate an essential role of the method
in foreign language instruction. Applying the project approach, every teacher will
find it beneficial and add new advantages to the list. Though the organization and
conducting of the project work might be time-consuming and seem difficult first, it
will definitely bring positive results.

Conclusions. Much attention nowadays is being paid to the implementation of
the innovative and the acknowledged methods in foreign language teaching. An
integrated-skills approach implies language acquisition in the process of meaningful
communication with the use of four main language skills simultaneously. Students
practise their speaking, listening, reading and writing skills while interacting with
each other in the real-life situations simulated in the classroom. Reading activities
offer wide opportunities for integrated skills development. Various text-based tasks
done in written or oral form require the application of speaking, listening, reading and
writing skills. Project method used in the context of integrated-skills approach is
considered to be an effective tool in language learning and teaching. It offers a range
of remarkable advantages, such as the possibility for students to work collaboratively
with authentic materials, applying theoretical knowledge in practice and enhancing
integrated speaking, listening, reading and writing skills in the process of project
preparation and presentation. The use of up-to-date information technologies for the
project method implementation and integrated-skills development could be covered
in future studies.
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A.Jl. KorkoBenb. IHTErpoBaHmii miaxigx 10 BHBYEHHSI iHO3eMHOI MOBM ILISAXOM
BHKOPHCTAHHA MeTOAY NMPOEKTIB.

Y crarTi po3rIIIalOThCS OCOOJIMBOCTI IHTETPOBAHOTO MIAXOAY 0 BHUBUYEHHS 1HO3EMHOT
MOBU [UISIXOM BHUKOPHUCTAaHHS  METOAY TMPOCKTIB. BUBYAIOTBCS  XapakTepHI  O3HAKHU
KOMYHIKQTUBHOIO Ta IHTEIPOBAHOrO IMJXOYy, BIIMOBITHO 1O SKHX, METOK BUBYCHHS MOBH €
(dbopMyBaHHS y CTYACHTIB KOMYHIKATUBHOI KOMIIETEHTHOCTI IUISXOM 3aCTOCYBAaHHSI IHTETPOBAHUX
HAaBUYOK TOBOPIHHS, ay/AilOBaHHs, YMTAHHSI Ta IUCbMa y MPOIECI B3aEMOIIl Y 3MOJEIbOBAHHMX
KHUTTEBHX CUTYAIlisX. ¥ poOOTI BU3HAYCHO TOHATTSI KOMYHIKATHBHOTO ITiIXOTy 1O BUBYCHHS MOBH,
iHTerparii Ta MPOEKTHOro HaB4aHHs. [IpejicTaBiecHO O 3aBlaHb, IO CIPHUSAIOTH IHTErparii
YUTAHHS 3 IHIIMMU BHUJaMH MOBJICHHEBOI MisUIBHOCTiI, a TaKOXX OCHOBHUX KpPHUTEpiiB BigOOpy
TEKCTIB Ui 4YUTaHHA. JlOCHIDKYIOThCS XapaKTEepHI PUCH TPOCKTHOTO HABUYAHHSI, MOXOJKCHHS
METOJly TPOCKTIB Ta Kiacudikamis mpoekriB, 3amporonoBaHa €.C. Ilomar. YV crarti Takox
BUCBITJICHI TIepeBard MPOEKTHOI METOJIUKHU JUIS PO3BHTKY IHTEIPOBAaHUX MOBIICHHEBHX BMiHb
CTYJICHTIB Y TIPOIECi BUBYCHHSI iIHO3EMHOT MOBH.

KirouoBi ciioBa: KOMyHIKQaTUBHUI METOJ, 1HTETPOBAaHWUW MiAXiJ 10 BUBYCHHS MOBH,
MPOSKTHE HABYAHHSI, MOBJICHHEBI HABUYKHU

A. JI. KorkoBen. UHTerpupoBaHHbIi MOAX0 K U3YYEHUI0 HHOCTPAHHOIO SI3bIKA IPH
MOMOIIM MeTO/1a MPOEKTOB.

B cratee paccmarpuBarOTCs OCOOCHHOCTM HMHTETPUPOBAHHOTO TMOAXO0AAa K HM3YUYCHUIO
MHOCTPAHHOIO s3bIKa IIYTEM HCIOJIb30BAHUSA MeEToAa MPOEKTOB. I3ydaroTcs XapakTepHbIE
MPU3HAKK KOMMYHMKATUBHOTO W HWHTETPUPOBAHHOIO IOJIXOAA, B COOTBETCTBUU C KOTOPBIMH,
[eNbl0 HM3y4yeHHUs s3blKa sBisieTcs  (opMHpoBaHME Yy CTYACHTOB KOMMYHHUKATHUBHOMN
KOMIIETEHTHOCTH TyTEM IPUMEHEHUS HMHTEIPUPOBAHHBIX HABBIKOB TOBOPEHHS, ayIUpPOBAHUS,
YTEHUsI U MUCbMa B IPOLIECCE B3aUMOJCHUCTBUSA B CMOJCIMPOBAHHBIX JKMU3HEHHBIX CUTyalusax. B
paboTe ompeneseHO TMOHATHE KOMMYHUKATHBHOTO TMOJXO0Ja K W3YYCHHUIO s3bIKa, MUHTETPAIUU U
npoekTHoro oOydenwus. [IpencraBien 0030p 3amaHuii, COCOOCTBYIOIIUX WHTETpAIlMM YTEHUS C
JIPYTUMHU BUJAMU PEUEBOU JESATEIHHOCTH, & TaKK€ OCHOBHBIX KPHUTEPUEB OTOOpA TEKCTOB ISt
gyreHus. Mccrmemyrorcs XapakTepHble YepThbl MPOEKTHOTO OOYYEeHHs, MPOUCXOXKIECHHE MeToja
MPOEKTOB U Kiaccudukamus npoektos, npeaioxkenHas E.C. Ilomat. B ctaThe Takke OCBEIICHBI
MPEUMYILECTBA MPOEKTHOM METOJIMKH [UJISl Pa3BUTUS HWHTEIPUPOBAHHBIX PEUEBBIX YMEHHUM
CTY/ZICHTOB B MPOLIECCE U3YUYEHUS] MTHOCTPAHHOTO SI3bIKA.

KuroueBbie ¢j10Ba: KOMMYHMKATUBHBIA METOJ/, MHTEIPUPOBAHHBIN MOAXOJ K H3YYEHUIO
SI3bIKA, TPOEKTHOE 00yUYEHHUE, peueBhIe HABBIKA
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