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Abstract. Artificial intelligence (Al) is gaining wide attention in second language learning
as a beneficial tool. The current research investigates EFL learners’ perceptions and
usage of Al applications among 68 undergraduate English language major students. The
aim is to enhance students’ awareness of valuable Al applications and involve them with
Al applications to help them correct their English language errors and develop their
English usage. The intervention involved guiding participants’ engagement with Al
applications through specific prompts and analysing their errors into surface and linguistic
categories. The objective of this approach is to raise participants’ awareness of recurrent
errors in their English essays. Also, the study gathers participants’ perceptions before
and after using the Al applications through pre- and post-questionnaires and focus group
interviews. The patrticipants’ responses are mainly positive, indicating Al holds the
potential to significantly enhance their English language across a variety of skills. The
results revealed positive engagement with Al applications, although participants
expressed cautious usage due to concerns about overreliance and reliability of the
information provided. The study recommends that Al can facilitate language learning
through immediate feedback and productive interactions. Further research is needed to
guide teachers and L2 learners to use Al while learning English ethically.
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1. INTRODUCTION

Artificial Intelligence (Al) profoundly affects all aspects of our lives, especially
language learning and teaching. Al applications are found in smartphones, manufacturing
lines, transportation devices, healthcare services and many other fields. Al technologies
are rapidly developing beyond our knowledge and tracking. Al is a collaboration between
different disciplines; as Bin and Mandal (2019, p.1) noted, “computer science,
cybernetics, information theory, neurophysiology, psychology, philosophy, linguistics, and
other disciplines.” These disciplines interact to form a union of these sciences to help
humans.
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Al imitates human practices and intelligence through a computer system
(Sindermann et al., 2021; Sun et al., 2021). However, Al can only perform what a human
can do and thus cannot be superior to humans’ understanding of human language
(Xiaohong & Yanzheng, 2021; Zhang & Chen, 2021). Al research has focused on creating
computer systems that stimulate the human brain and provide an interactional
environment with these machines (Sharadgah & Sa’di, 2022). One of the most used Al
tools is intelligent chatbots, which have received wide attention in language teaching and
learning (Kohnke et al., 2023). Chatbots are computer applications that reproduce
human-like conversations through text or voice (Ashfaque et al., 2020). Chatbots are
programmed with external knowledge and specific guidelines, as they are not intelligent,
they cannot aid humans with the knowledge it is not programmed to perform. Lately, Al
has developed chatbot techniques to mimic human language data sets, such as machine
learning (ML), deep learning (DL) and natural language processing (Jiang et al., 2022).
Chatbots can communicate with users, learn from previous interactions and act as
dependable language assistants (Fryer et al., 2020). Al has impacted the educational
field, which is the focus of the current paper integrating Al into English language learning.

Recent research noted that Al chatbots facilitate second language acquisition.
Kim (2019) investigated learners’ English grammar improvement, Gallacher et al. (2018)
and Kohnke (2022) explored learners’ perception towards using Al applications to learn
English. Kohnke et al. (2023) investigated the areas in language learning and teaching
that can benefit from Al applications. Several researchers and educators describe the
ability to interact with Al and argue for the benefit of Al chatbots in second language
learning, however, they do not specify appropriate teacher guidance and illustrate an
optimal approach.

Based on researchers’ insights on Al applications, some empirical studies have
explored the use of (ChatGPT, Minecraft, Curipod, Bard, etc.) in aiding L2 teaching and
learning. The results have shown a progressive development in learners’ knowledge and
skills of the second language (Dai, 2022; Thinh et al., 2020; Yong, 2020). Also, studies
have explored learners’ perspectives on their usage of Al applications, and mostly their
opinions have been positive. However, these studies lack a clear description of the
research tools to obtain these results.

Several systematic review articles have advised that more experimental research
is needed to maximise the integration of Al in second language learning and teaching
(Albadarin et al., 2024; Crompton et al., 2024; Sharadgah & Sa’di, 2022; Son et al., 2023;
Vrontis et al., 2022; Zawacki-Richter et al., 2019) to broaden our understanding of how to
use Al efficiently and effectively. Sharadgah and Sa’di (2022) noted that most of the
research studies in their systematic review focus on learners in higher education due to
the fact that their English language proficiency is higher than other students and that the
undergraduate learning system is more learner-centred. The current study examines
undergraduate English major students’ perceptions and usage of Al applications in their
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academic essays. The following review of studies sheds light on the areas investigated
in the current study, which are Al teacher instruction, learners’ engagement with Al in
English writing and their perceptions of this usage.

Recent research studies examining Al applications in education conducted from
2019 onwards are mainly a response to the COVID-19 pandemic and have sought to find
effective teaching practices with technology (Sharadgah & Sa'di, 2022). Also, Kim et
al. (2022) researched teachers’ perspectives on Al curriculum design, students’
interaction with Al and the learning environment. The results suggested a systematic
collaborative learning policy to manage the holistic understanding and implications of Al
in language learning. Hence, there is still a need for further empirical studies that show
the positive and negative impact of Al in education, especially in the language-learning
classroom. Learning English as a second language involves many skills that need to be
examined, hence, an array of research targeting Al in this field can aid teachers and
educators in sufficient application areas.

Al in second language educational practices can refer to integrating Al applications
effectively in language learning. Al applications can specialise in pedagogical
implementation and tailor lessons to help teachers adjust their lessons according to
learners’ needs and abilities. Specific Al applications can generate lesson plans, present
activities, design tests, and evaluate student progress. This process aids teachers in
developing their teaching methods according to learners’ abilities and growth (Gao, 2021,
Huang et al., 2021; Wu, 2021). The following sections focus on current research studies
that shed light on teacher guidance, L2 learners’ usage of Al as well as their attitudes
towards this usage.

Teachers can guide learners with specific prompts to facilitate participants’ use of
Al applications efficiently and ethically. Kohnke et al. (2023) explain how Chinese learners
can use ChatGPT to learn English, such as translating, example dialogues, giving
example sentences and creating emails and stories. They note some drawbacks of using
ChatGPT, such as cheating, inaccurate responses, and cultural bias in the data. They
also mention that students should use it by being honest learners and critically aware of
their responsibilities as digital citizens. They also focus on teachers’ technological
proficiency, pedagogical compatibility, and social awareness to guide learners in using Al
ethically and effectively. However, their research does not involve EFL learners or
participants.

Research studies have shown the positive aspects of Al in English language
teaching and learning. Yong (2020) states that Al can be used efficiently in language
correction, either semantically or syntactically. Also, Al chatbots can interact orally with
language learners and correct their formulation of sentences (Thinh et al., 2020). Al is
used to translate various kinds of language and has proven its easiness and efficacy (Dali,
2022).
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The following studies shed light on using Al in English language writing in relation
to the current study context. Alhalangy and AbdAlgane’s (2023) study seeks to explore
Al as a tool for enhancing teaching strategies and learner autonomy in English courses
for EFL speakers in Saudi Arabia. A questionnaire elicited the participants’ views, and the
results indicate that the responsibility for the effective utilisation of Al in EFL classrooms
now lies with both teachers and students. The study concludes that Al has a positive
effect on English language teaching and learning, but it requires better integration into
educational environments. In another study, Alsadoon (2021) explored Saudi EFL
learners’ engagement with chatbots to develop their vocabulary knowledge. The chatbot
was created using a dictionary, an L1 translation tool, images and a concordancer. The
results revealed a development in learners’ knowledge of L2 vocabulary retention,
indicating that the dictionary is the most significant tool used in the chatterbot.

Ozfidan et al. (2024) explored 189 Saudi undergraduate students’ attitudes
towards using Al tools such as ChatGPT, Grammarly and Google Translate to enhance
English academic writing. The survey results are favourable, noting that Al helps them
save time, generate an outline, and provide ideas and feedback. Also, Al aids their
language accuracy in spelling, grammar and vocabulary. However, the students have two
main concerns with using Al academically, which are ethical and reliability issues. The
study recommends clear guidelines and suitable training on properly using Al tools in an
academic environment. AbdAlgane and Jabir Othman (2023) investigated the use of an
Al application ‘Word Tune’ to aid EFL learners’ writing. This application rewrites, suggests
and expands learners’ ideas. The results of the questionnaire show that this tool has
assisted learners positively through their writing. Al-Sofi (2024) also explored Saudi EFL
undergraduate students’ usage of ChatGPT to improve their writing skills. The results
from a questionnaire and interview reveal that the participants are satisfied with their
writing interaction with ChatGPT; however, they mention some concerns, such as
plagiarism, academic integrity, overreliance and inaccurate information. To avoid this
issue, the researcher suggests teacher supervision, advising students to use ChatGPT
as a helping tool and raising their awareness of academic policies.

The use of Al in EFL writing is a favourable tool for learners as it eases the process
(AbdAlgane & Jabir Othman, 2023; Al-Sofi, 2024; Lee et al., 2024; Ozfidan et al., 2024).
In other EFL learning contexts, learners have similar outcomes in relation to applying Al
in English writing. Sumakul et al. (2022) examine 8 EFL undergraduate learners’
perceptions of utilising a plot generator tool to write English short stories. The participants
have a positive attitude towards using this plot generator while writing; however, the
researchers have not supported these views with writing samples. Lee et al.’'s (2024)
study investigates 80 Korean university students on Al writing tools, like Grammarly and
Google Translate, Naver Papago. Five volunteers for the focus group interview were
obtained. The results suggest that Al-based writing tools may enhance the writing abilities
of English language learners. They also note the advantages of each Al tool regarding
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the accessibility of translation and error correction. On the other hand, one of the main
disadvantages is the negative impact of overusing Al applications on learners’ English
writing. Kim et al. (2019) examined 70 Korean college students’ development of English
grammar skills using either robot chatbots or human chat partners. The intervention lasted
16 weeks with ten chat sessions. Pre- and post-tests showed a significant improvement
in both groups’ English grammar skills; however, the chatbot group scored better. The
results suggest more chatbot empirical investigations. As indicated, Al chatbots can
provide learners with formative assessment and immediate feedback, which are essential
for language acquisition (Huang et al., 2021).

Most studies exploring teachers’, students and stakeholders’ viewpoints on
utilising Al in the classroom have positive attitudes (Kohnke, 2022; Kohnke et al., 2023;
Lee et al.,, 2024; Wu, 2021). Few studies have explored the issue of EFL learners’
perceptions of using Al in the current research context. Alharthi’s (2024) study examined
299 EFL Saudi undergraduate students’ perceptions regarding the use of ChatGPT. The
study employs a quantitative method through questionnaires assessing participants’
perceptions of usefulness, efficacy, and the impact of ChatGPT on learning. The
statistical results indicate that students have a reasonably favourable attitude towards
ChatGPT, perceiving it as a tool that enhances comprehension and communication skills
in English language acquisition. The simplicity of use notably influenced students’ choices
and their intention to continue using ChatGPT. Although participation usage levels
differed, numerous participants indicated weekly usage. Moreover, Jamshed et al. (2024)
explored the perspectives, attitudes, and challenges faced by Saudi EFL learners in
integrating Al into teaching and learning English. Two hundred fifty-eight students were
randomly selected from different university programs. The study employed a
guestionnaire that revealed students generally have a positive opinion and attitude toward
Al-powered learning, although many found it challenging.

Previous research studies show a gap in the literature, in which learners need
guidelines to interact with Al applications appropriately. Also, most studies surveyed one
or two Al applications. The current study aims to address the gaps in the literature by
guiding learners with specific prompts and investigating their usage of Al applications in
their writings. Furthermore, this study aims to raise students’ awareness of various Al
tools and elicit their opinions. By means of a mixed-methods approach, this study seeks
to dive into their viewpoints to provide a detailed insight into the benefits, challenges and
limitations associated with Al applications in English language learning.

2. METHODS

The study utilises a mixed-methods approach with two questionnaires, focus group
interviews and analysis of their academic essays. The pre-questionnaire elicits learners’
university level, academic score, and knowledge of Al applications. The intervention aims
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to raise learners’ awareness of recent Al applications and how to use them, such as
ChatGPT, Gencraft, Tome, Curipod, and Bard. Also, the learners were given precise
instructions and prompts on how to interact with chatbots. The post-questionnaire elicits
learners’ perceptions about their engagement with Al applications. The focus group
interviews served as an in-depth investigation into how the participants used Al
applications during the intervention.

Ethical approval was obtained prior to the start of the research to ensure all the
research tools, participants, and procedures comply with the ethical standards of the
institution. The participants were given information and consent sheets before the start of
the study. 68 undergraduate English language learners were recruited from a public
university in Saudi Arabia. The participants aged from 21-23, with Arabic as their first
language. The participants were in their senior year of obtaining a bachelor’s degree in
English language. The participants were chosen using a convenience sampling method.
The following is an explanation of the research questions and tools.

The current study aims to answer the following research questions:

1. How did the participants utilise Al applications for English language learning?
2. What are the EFL participant’s perceptions towards Al applications for English
language learning?

Al usage intervention. The intervention aims to raise participants’ awareness and
knowledge of Al applications that can be helpful while learning English as a second
language. The three-week intervention sessions were practical training on Al applications
such as chatbots like ChatGPT, Gemini and Bard. Other applications that can help them
with their assignments and essays are Grammarly, Quillbot, Canvas, Curipod and Tome.
The instructor guided the participants in the intervention with some basic prompts, such
as asking the chatbot to mark the errors, correct them and comment on the essay. After
the sessions, the participants were asked to engage with a chatbot, either ChatGPT,
Gemini or Bard. The participants used their previous and current essays to engage with
the Al chatbot to help them identify, improve and correct their English errors. Then, the
participants examine their errors and classify them into surface structure and linguistic
description. The surface structure focuses on the type of error, whether it is omission,
addition or misformation of a word or clause. The linguistic description focused on
characterising the error into morphological, grammatical, orthographic, semantic or
pragmatic. The categorisation of their errors aimed to raise their awareness of common
errors so they could develop their L2 knowledge in that specific linguistic area. Also, this
engagement aimed to use Al applications efficiently and ethically. The participants
engaged for three weeks with chatbots to enhance their English language essays through
Al. As shown in Table 1, the intervention followed an 8-week plan:
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Table 1. Outline of the intervention

Research Allocated Time Experimental Group

Stage/week

Pre- 90 minutes To assess the participants’ awareness of Al
questionnaire applications.

Week 1

02/06/2024

Treatment Four 60-minute sessions (two per Focusing participants’ attention on Al
Weeks 2 to 4 week) applications through explicit engagement
09-30/06/2024 with their previous essays.

Treatment Self- engagement The participants will engage with their
Weeks 5 and 6 essays to correct their errors using Al to
01-14/07/2024 reinforce the intervention.

Week 7 Self- engagement The instructor assesses the participants’
14-21/07/2024 awareness of Al applications.
Questionnaire 90 minutes for the questionnaire 60 To elicit the participants’ perceptions of the
and Interviews minutes for each focus group Al intervention.

Week 7&8 interview (6 groups)

14-31/07/2024

Questionnaires. Before starting the intervention, a pre-questionnaire is handed to
the participants to elicit their overall knowledge of Al artificial intelligence applications.
There are four open-ended questions to identify the participants’ knowledge, use, motive
and the different kinds of Al applications they interact with before the study. The post-
guestionnaire is handed out to the participants after the intervention. It is designed using
a 5-point Likert scale questionnaire (1 strongly agree to 5 strongly disagree). There are
15 items regarding the participants’ general perceptions towards their Al application
usage, knowledge and experience. At the end of the questionnaire, there is an open-
ended question stating the main Al applications that the students interacted with to
encourage participant explanation (Dornyei, 2007). Content validity is applied to ensure
the validity of the questionnaire items by examining the items by applied linguistics
experts (Creswell, 2014). The validity is ensured by commenting that the questionnaire
items target the constructs being measured in the current study.

Focus-group interviews. The current research opted for focus-group interviews
due to the participant’s ability to engage in deep and insightful discussions, which can
enrich the study significantly. Focus-group interviews mainly involve a group of
participants between 6 and 12 members. The interviewer records the responses of the
participants while they interchangeably reply to the interview questions (Ddrnyei & Griffee,
2010). The participants were invited to an online focus group interview. Three groups
were obtained, and around 5-6 participants were in each group. The structure of the
interview questions is semi-structured, investigating the participants’ engagement with Al
applications during the intervention. There are six questions; the first is an icebreaker,
whereas the others tap into how they use Al applications. Also, the interview questions
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illustrate the learners’ perceptions towards using Al applications. The following are the
interview questions:

Please tell me about yourself: 1) How long have you been learning English? Do you
enjoy it? 2) What applications do you use? Why do you use them? 3) Does it help you
improve your English language? How ?, 4) Will you continue using Al applications? What
are they? 5) Do you feel relaxed when using Al applications? 6) Do you feel confident when
using Al applications? The negative and positive side of using Al was also mentioned.

The focus group recordings are first transcribed to enable a detailed examination
of the participants’ responses. Then, the researcher codes the transcription to identify the
main themes, such as which Al applications they use and the advantages and
disadvantages of this usage. A thematic analysis approach is applied to highlight the
recurring themes in the participants’ perceptions. Also, a content analysis emphasises
the occurrence of specific words, such as ChatGPT and responses (e.g., yes or no).
These methods assist the researcher in gaining meaningful insights into the focus group
interviews (Creswell, 2014), which are presented in the following section.

3. RESULTS

After a 3-week intervention, learners self-engaged with Al applications for 3 weeks.
They enter their English essays and write a specific prompt (e.g., mark the errors, correct
them, and give me feedback on how to develop my essay), and then they engage in the
differences that the chatbot highlights and corrects. The participants retrieved the
interactions from the chatbot and handed in their work after spending some time
evaluating their writings and observing how it improved. The following is an example of
several interactions and examples between participants and chatbots. Pseudonymous
names are used to protect the privacy of the participants.

Participant “Sarah” commented that most of her essay errors after engaging with
ChatGPT are morphological, as seen in Table 2 below. The engagement with Al has
raised the participant’s awareness of her errors as well as providing her with feedback to
overcome this inaccuracy in her usage, as shown in the following Table 2:

Table 2 . An example of “Sarah’s writing errors”

No. Error Item Surface Linguistic Correction
Structure Description
Description

1. *infortunately Misformation Morphological unfortunately

2. *inable Misformation Morphological unable

3. *unsignificant Misformation Morphological insignificant

4. *aquisicion Misformation Orthographic acquisition

5. we can see *also  Misordering Syntactic we can also see

Another student “Nora” noted that most of her errors are grammatical. Interacting
with Al has helped Nora become aware of her verbal usage. She comments that
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throughout her essay, she uses several verb tenses, and ChatGPT has helped her notice
this error and maintain the consistency of one tense throughout her writing. The following
Table 3 is an example of some of her errors:

Table 3. An example of “Nora’s writing errors”

No. Error Item Surface Linguistic Description Correction
Structure
Description
1. *and | be an Misformation Grammatical To become an
English teacher English teacher
2. *My future should Misordering Syntactic My future should
be perfect as | be as perfect as |
expected to be expected it to be
3. *I must do very Misformation Grammatical | must excel in

well in the college

and Semantic

college

Participant “Manal” noted that most of her errors are syntactic.

She struggles with

the word ordering of a sentence, and ChatGPT assists her in noticing the connection
between English phrases and clauses. The following Table 4 is an example of her writing

errors:
Table 4. An example of “Manal’s writing errors”
No. Error Item Surface Linguistic Correction
Structure Description
Description
1. *saying they that Misordering Syntactic Saying that they
2. *| have many struggles Misordering Syntactic | have across many
across struggles
3. *| do at night my Misordering Syntactic I do my homework
homework at night or At night,
| do my homework
4. *| do quickly my Misordering Syntactic | do my exercise
exercise quickly
5. *She so Misordering Syntactic So she

“Fatimah”, on the other hand, expresses her weakness in lexical selection and that

ChatGPT has helped develop her vocabulary knowledge. Table 5 illustrates Fatimah’s
writing errors with ChatGPT corrections:

Table 5. An example of “Fatimah’s writing errors”

No. Error Item Surface Linguistic Description Correction
Structure
Description
1. *Boys between Misformation Lexical selection Boys between 6-
ages 6-12 came 12 emerges
2. *Choose a boss Misordering Lexical selection Choose a leader
3. *They found a Misformation Lexical selection They encountered
boar a boar
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There was a clear distinction between participants’ errors; half of the participants
had a variety of errors, and others had specific linguistic errors, whether morphological,
grammatical, lexical, etc. The feedback from ChatGPT has aided learners in internalizing
accurate English language patterns and providing them with rapid and stress-free
exposure. Most students have a positive view of their essay interaction with ChatGPT.
They expressed that Al can act as a personal teacher, assessing and providing feedback
within a relaxed environment.

Participants’ Perceptions. The first questionnaire explores general information
about the participants’ usage of Al applications before the intervention. Most of the
participants 85% are seniors specialising in English language, 52% of whom have a GPA
score higher than 4/5. The participants were interviewed about their usage of Al
applications, and 60% replied that they do not use it, whereas 10% mentioned they do
not know, and 30% positively answered that they use Al applications. The final question
tapped into the participants’ willingness to learn how to use Al applications, and 90% of
the participants had a positive response.

The second questionnaire explores learners’ perceptions toward the use of Al
applications while learning English as a second language. The reliability of the
guestionnaires is ensured through a Cronbach’s alpha test and the results of 0.931 show
that the items have high internal consistency. The following table illustrates the results of
the participants’ general perceptions toward the use of Al:

Table 6. Results of participants’ general perceptions toward the use of Al

Item Mean SD

It is important to know how to use Al applications. 3.83 1.58
Using Al applications can motivate me to learn English. 311 1.46
Using Al applications can improve my English pronunciation. 394 1.06
Using Al applications can help me learn new English words. 4,17 0.78
Using Al applications can help me learn new English words. 4,06 0.93
Using Al applications can develop my English listening skills. 439 0.70

Because of the class activities, | am more aware of Al applications now than | 3.67  1.22
was before.

Because of the class activities, Al applications have made my English language 3.77  0.95
learning less stressful.

| think Al applications are a good language learning tool. 406 0.91
I will continue to use Al applications as a language learning tool. 439 0.73
Al applications have helped me improve my written assignments. 422 0.83
Al applications have helped me improve my PowerPoint presentation projects. 4.06  0.93
| never paid attention to Al applications before the intervention. 400 0.87
It is interesting to interact with Al applications. 422 0.83
It is useful to interact with Al applications. 422 0.83
Overall 397 1.18

As shown in Table 6, the results show an overall agreement between the
participants’ perceptions of their usage of Al applications. Generally, the means across
most questions suggest that respondents tend to agree with the statements. The mean
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values range from about 3.11 to 4.39 across questions, indicating varying levels of
agreement. Items like Using Al applications can develop my English listening skills, and |
will continue to use Al applications as a language learning tool received higher mean
scores (around 4.39), showing strong agreement among participants. In contrast, Using
Al applications can motivate me to learn English, which had a lower mean score (around
3.11), indicating a less favourable perception.

The standard deviations are relatively low, suggesting most responses are
clustered around the mean. For instance, Question 6 and Question 10 have lower
variability (SD = 0.70, 0.73), indicating consistent agreement among participants.
Conversely, item 2 shows a higher standard deviation (SD = 1.46), indicating greater
variability in responses for that question. This suggests that while some participants
strongly agree, others are indifferent or disagree.

The consistently high mean values in many questions imply a generally positive
perception of Al applications in learning English. Participants seem to feel that these
applications enhance various aspects of language learning, including vocabulary,
reading, and listening skills. The questions with lower means and higher standard
deviations warrant further investigation. This possibility of divided opinions suggests that
while some respondents may find Al applications beneficial, others may not view them as
significantly impactful, indicating potential engagement barriers or scepticism regarding
the effectiveness of these tools. Overall, the results shed light on the efficacy of Al
applications in language learning contexts and highlight areas for further support that
might be needed.

At the end of the questionnaire, there is an open-ended question eliciting the
participants’ common Al applications they use; 82.87% ChatGPT, 11.42% commented
that they use Grammarly and Quillbot, and other applications such as Reverso, Curipod,
Gamma, Gemini, and POE received 5.71%.

Focus-group interviews. The analysis of the three focus group interviews is
summarised in table format for clarity. Each table represents the responses for each
group, with key themes identified based on the discussions. Four main themes arose from
the participants’ perspectives: the use of specific applications, effects on English learning,
further usage of Al applications, and their comfort and confidence levels.

Across all groups, popular Al applications like ChatGPT, Bard, POE, Canva,
Quilbot, and Gamma. Several participants highlighted the high subscription costs as a
concern. They note that the purpose of their Al use is in assignments, grammar correction,
and accessible information retrieval. The first group mentions that Al is helpful in doing
quick homework or assignments. The other two groups elaborated by mentioning
translating, asking specific questions, retrieving information, and correcting their
grammar. However, there is a mixed perception of how much these applications can help
improve their English learning skills. While most students find them useful for vocabulary
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acquisition and writing structure, one student group are sceptical that they do not
contribute significantly to actual language learning.

Most participants indicate a willingness to continue using Al tools but with a noted
caution about depending on these “robots”. Only 1 participant negatively replied, and
another mentioned occasionally she will use Al applications. Comfort levels varied; 3
participants expressed uneasiness about their privacy, potential errors, laziness and loss
of skills, whereas the others felt comfortable using the chatbots. Additionally, feelings of
confidence are also quite variable; 6 participants expressed fear of plagiarism and loss of
originality in their work, while others noted a lack of confidence in their writing abilities as
Al assistance became more accessible.

The focus group interviews reveal noteworthy views regarding the use of Al
applications for learning English. Participants appreciate the efficiency these tools offer
but are aware of their limitations and potential negative impacts on learning and creativity.
This suggests a need for a balanced approach to using Al tools, highlighting their
strengths while encouraging independent utilisation and awareness of the drawbacks.

4. DISCUSSION

The current study aims to seek undergraduate English major students’ usage and
perceptions of using Al applications specifically in their essay writing. The following
focuses on explaining the first research question concerning participants’ usage of Al
applications with previous research. The intervention sessions aim to raise the
participants’ awareness of helpful Al applications such as ChatGPT, Gemini, Bard,
Grammarly, Quillbot, Canva, Curipod, and Tome. The instructor guided the participants
in the intervention sessions with some basic prompts on how to ask the chatbot to mark
the errors, correct them, translate, suggest new vocabulary and comment on the essay.
The participants sufficiently engaged with the Al application and analysed their errors
according to various linguistic features. This engagement has positively enhanced their
knowledge of their recurrent errors. It has also raised their awareness of the type of
surface structure they frequently make, whether it is omission, addition or malformation
of a word or clause. Furthermore, their engagements have highlighted which linguistic
area they need to develop, whether it is morphological, grammatical, orthographic,
semantic or pragmatic.

The current research results align with previous studies examining EFL learners’
interaction with Al applications. The participants used ChatGPT to correctly retrieve the
meaning and part of a word’s speech in context, as well as explain language mistakes.
This learning tool has proved to work effectively with L2 learners, interacting orally (Luo
& Cheng, 2020; Thinh et al., 2020), correcting learners’ errors (Kohnke et al., 2023;
Ozfidan et al., 2024; Thinh et al., 2020; Yong, 2020) and translating to their L1 (Alsadoon,
2021; Dai, 2022).
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Also, Al applications encourage L2 learners’ autonomy in that learners specifically
can engage with a chatbot in areas they lack (Alhalangy & AbdAlgane, 2023). ChatGPT,
Quillbot, Bard and many other applications can present EFL learners with suggestions for
more advanced vocabulary and, hence, develop their vocabulary knowledge (Alsadoon,
2021). The participants expressed that Al could act as a personal teacher, assessing and
providing feedback within a relaxed environment. Al chatbots act as personal tutors,
giving immediate and informative feedback in a comfortable learning environment as seen
in (Huang et al., 2021; Ozfidan et al., 2024).

The current research aimed to raise learners’ attention to their recurrent linguistic
errors by engaging with a chatbot. The results reveal that the participants pinpointed their
errors to various linguistic features such as morphological, lexical, and syntactic, making
them aware of their weaknesses and trying to overcome these errors in future
interactions, which aligns with Kim et al. (2019) study reporting significant development
in their participants’ English grammar skills using chatbots.

Guiding learners with specific prompts has aided the participants in using Al
applications efficiently. Kohnke et al. (2023) recommended specific ChatGPT prompts to
learn English, such as translating, example dialogues, giving example sentences and
creating emails and stories. These prompts can aid users in using Al with ease of not
violating any academic integrity or committing plagiarism. The current research aimed at
guiding learners to feel comfortable using Al.

The second aim seeks to elicit participants’ perceptions while using Al applications
for English language learning and evaluating their essay writings as positive. They
mention several advantages, such as quick retrieval of knowledge and feedback on
grammatical and lexical errors. The participants positively perceive that Al can improve
their English language learning in several skills. Most studies exploring students’
perceptions of utilising Al in the classroom also have a positive attitude (Alharthi, 2024;
Kohnke, 2022; Kohnke et al., 2023; Lee et al., 2024; Ozfidan et al., 2024; Wu, 2021).

On the other hand, several disadvantages are mentioned regarding Al applications.
In the focus-group interviews, participants mentioned the fear of plagiarism, overreliance,
high subscription costs and ethical issues. Also, this issue received the lowest level of
agreement in the questionnaire that Al can motivate learners due to the fear of heavily
relying on Al. The participants noted some drawbacks of using ChatGPT, such as
cheating, inaccurate responses, and overreliance. Several studies explored similar
attitudes and challenges faced by Saudi EFL learners in integrating Al into learning
English; the students generally have a positive attitude toward Al-powered learning,
although many found it challenging (AbdAlgane & Jabir Othman, 2023; Alhalangy &
AbdAlgane, 2023; Jamshed et al., 2024; Ozfidan et al., 2024) which correlates with the
current study.
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In conclusion, the study’s findings contribute to the growing interest in Al in
language learning and education, shedding light on the Saudi context. The advantages
of these applications, such as ease of use, immediate feedback, and the development of
language skills, have been acknowledged. Several implications emerge, such as ethical
issues, reliability, and overreliance, remain critical issues to be researched. These
implications emphasise the need for an optimal approach to using Al in English language
learning to foster a holistic second language learning environment, joining the benefits of
technology as well as maintaining critical thinking and ethical issues.

5. CONCLUSIONS

The current research adds to the growing knowledge of integrating Al in EFL
contexts, especially in Saudi Arabia. The results show an improvement in undergraduate
Saudi learners’ awareness of Al tools that can aid them in English language learning.
Moreover, their views on this engagement were of valuable insight. The use of Al tools
has shown positive results in learners’ awareness of their second language weaknesses
and errors in various language features. Also, guided instructions have aided learners in
engaging with Al tools effectively. However, they were anxious to rely on these
applications excessively and wanted to learn how to use Al ethically. Despite the
promising results of integrating Al applications in language learning, there are several
limitations and considerations that merit attention. Al applications are here to stay, so it
can be helpful to provide a balanced approach to effectively use Al applications in
language learning to ensure all participants feel competent and comfortable using these
tools. Instructors should provide guidance on how to effectively incorporate Al within
educational frameworks without compromising students’ critical thinking and writing skills.

Further research can focus on training educational stakeholders, especially
students and teachers, on how to integrate Al contentedly and ethically. Teachers should
encourage students to view Al as a supplementary resource rather than a replacement
for their efforts, stressing the importance of personal input in academic work. Training
students on utilising these Al applications effectively may enhance their learning
experience without fostering dependence. Organising discussions surrounding the ethics
of using Al in academic settings, particularly about plagiarism and the integrity of personal
work. Also, carrying out further investigations on L2 learners’ attitudes towards using Al
in different educational contexts can broaden our understanding to establish an optimal
approach for incorporating Al in English language learning. These recommendations can
help in forming strategic approaches towards integrating Al into English language learning
effectively, ensuring both technological advancement and academic integrity.
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LUTYYHUN IHTENEKT Y BUBYEHHI AHIMIMCBKOI MOBU: Nornaau TA AOCBIA
CTYOEHTIB I3 CAYAIBCbLKOI APABII

AHoTaudia. WTtyyHun iHTenekt (WUI) npmBeptae pepani Oinblie yBarn K KOPUCHWIA
IHCTPYMEHT y BUBYEHHI Apyrol mosu. Lle pgocnimkeHHs aHanisye gocsig 68 cTyaeHTiB
GakanaspaTty, ki BMBYalOTb aHrMiNCbKy MOBY $K iHo3emHy (EFL), y BukopucTaHHi
nporpam LWI. MeToto po6oTn € nigBuULLEHHST 06i3HAHOCTI CTYAEHTIB LWOA0 €dEKTUBHMX
3actocyHkiB WI Ta 3anyyeHHs ix 4o poboTM 3 HUMKM ONs BUNPABIEHHS MOMWUIIOK Yy
KOMYHIKauil aHrminCbKO MOBOK Ta BOOCKOHaNEeHHs MOBJMIEHHEBUX  HaBUYOK.
EkcnepumeHT nepenbavaB B3aeMOAil0 yvacHukiB i3 nporpamamu LI yepes KOHKpETHI
3anuTKU Ta aHani3 IxHiX MOMUNOK 3a NiHrBiCTUY4HMMMK KaTeropiamu. Lle possonuno
NiABMWMTM OBI3HAHICTb CTYAEHTIB WOA4O NOBTOPHOBAHUX MOMUIOK Y IXHiIX NMUCbMOBUX
poboTax. Y pamkax AOCHILKEHHA TakoX 6yno 3ibpaHo AaHi Npo CAPUNHATTA yYaCHUKIB
A0 Ta nicna BUMKOPUCTaHHA 3acTocyHkiB LUl wnaxom npoBefeHHs aHKeTyBaHHA Ta
iHTepB'l0 Y dookyc-rpynax. Pesynbtatn nokasanu 34e6inbworo No3uTUBHE CIPUAHATTS
ctygeHTamu BukopuctanHsa LWI, wo nigTBepoXye WMOro 3Ha4yHW MNOTeHuian Ans
NOKpaLLEeHHA BOMNOAIHHA aHrnincbko MoBow. CTyaeHTV 3asHaudumnu, wo LW cnpuse
NPOAYKTMBHIN B3aeMoAil Ta Hagae MUTTEBUA 3BOPOTHMI 3B’A30K. BogHouac 6Gynu
BUCMOBMEHI NeBHi NobowBaHHA LWOA0 HagMipHOi 3anexHocTi Big LI Ta HaginHocTi
oTpuMaHoi iHdopmauii. Y p[ocnimkeHHi pekoMmeHOoBaHo Bukopuctosysatn LI gk
IHCTPYMEHT nNiATPUMKM Y BUBYEHHI aHrMinCbKOl MOBM 3aBASKM MOro  34aTHOCTI
3abesnevyBat onepaTMBHUA 3BOPOTHUN 3B’A30K Ta CTUMYISOBATM aKTUMBHY Yy4acTb
ctygeHTiB. OagHaK HarofowyeTbCsa Ha HeobXigHOCTI noganblmnx AochifiXeHb Ans
poO3pobKM pekomMeHgauin LWwoao eTUYHOro BukopucTanHs LW Buknagadammn Ta
cTygeHTamu.

Knio4yoBi cnoBa: LUTY4YHUA iHTENEKT; CNPUNHATTA CTYAEHTIB; 0Bi3HaHICTb CTYAEHTIB,;
BMBYEHHS aHrnincekoi mosu; ChatGPT.
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